Journal of Theory and Research Memorization Quran
https://joesmiq.intischolar.id /index.php/joesmiq/index

Motivation for People with Disabilities to
Memorize the Quran

Susan San Htay', Ei Thet Hmoo Po', Krim Ulwi?
'East Yangon University, Myanmar

2An-Nikmah Al-Islamiyah, Cambodia

@ susan-ht@gmail.com*

Abstract
Memorizing the Quran (tahfiz Alquran) is both a profound
spiritual practice and an intellectual challenge, particularly for
individuals with disabilities who often encounter structural
and pedagogical barriers in religious education. This study
aims to identify and analyze the motivational factors that
sustain their persistence in Quranic memorization and to
explain how motivation functions as both a psychological and
Article Information: socio-religious force. Using a qualitative approach through in-
Received August 18, 2025 depth interviews and participatory observation in inclusive
Revised September 25,2025  Islamic education institutions, all data were analyzed
Accepted October 30,2025 thematically with the assistance of NVivo 12 software to
identify consistent motivational patterns. The findings reveal
six major themes. Intrinsic motivations include faith
commitment, which anchors memorization as an act of
devotion, spiritual reward, which provides continuous
encouragement, and self-actualization, which affirms that
disability does not limit spiritual or intellectual achievement.
Extrinsic motivations consist of family support, which
nurtures  confidence, teacher encouragement, which
strengthens persistence through patient guidance and adaptive
methods, and institutional facilities, which provide accessible
and inclusive learning environments. These findings highlight
that motivation operates not only as an internal drive but also
as a socio-religious force that empowers disabled learners to
overcome bartiers, achieve success in Quranic memotization,
and affirm their dignity within Islamic education.
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INTRODUCTION

Memorizing the Quran (tahfiz Alquran) has historically been considered both
a spiritual obligation and an intellectual pursuit in Islamic tradition (Awang et al.,
2025; Abdullah et al., 2021). It is not only a means of preserving the sacred text but
also a pathway to moral refinement and spiritual closeness to Allah. Within Islamic
education, tahfiz programs are highly valued, often serving as a benchmark of
religious excellence (Rekan & Mokhtar, 2025; Sada et al., 2024).

For learners with disabilities, however, the journey of memorization is
marked by unique challenge (Abdullah et al., 2025; Bensala et al., 2025; Yusak et al.,
2022). Structural barriers, pedagogical limitations, and social stigma frequently
hinder their participation, making their persistence in this practice both remarkable
and worthy of scholarly attention. Inclusive education perspectives emphasize that
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children with special needs have equal rights to access religious learning, including
Quranic memorization. Yet, cultural attitudes often frame disability as a burden,
limiting opportunities for participation (Rahmi et al., 2025; Yusron et al., 2024).

This highlights the importance of shifting paradigms toward inclusivity in
Islamic pedagogy. Motivation emerges as a central factor in sustaining disabled
learners’ engagement. Theories such as Self-Determination Theory argue that
intrinsic drivers like autonomy, competence, and relatedness are essential for
persistence in learning (Deci & Ryan, 2012). In Quranic memorization, these
dimensions intersect with faith commitment and spiritual reward, making
motivation both psychological and socio-religious.

The primary objective of this study is to identify and analyze the motivational
factors that sustain disabled learners in Quranic memorization programs. By
focusing on both intrinsic and extrinsic dimensions, the research secks to provide
a comprehensive understanding of how motivation functions as a psychological and
socio-religious force.

A secondary objective is to explore how these motivational factors can be
embedded into curriculum design and pedagogical strategies. This ensures that
tahfiz programs are not only spiritually enriching but also inclusive and accessible
to learners with diverse needs (Novitasari, 2025). The study also aims to contribute
to the broader discourse on inclusive education within Islamic contexts. By
highlighting the voices and experiences of disabled learners, it emphasizes the
importance of equity and dignity in religious learning.

Ultimately, the research intends to offer practical recommendations for
educators, institutions, and policymakers to strengthen inclusive pedagogies in
Quranic memorization programs, aligning with the principles of magqasid al-shari’ah
that prioritize justice and human dignity (Rabbani et al., 2025; Rifai et al., 2025).

The urgency of this study lies in the growing recognition that inclusive
education must extend beyond secular subjects to encompass religious learning.
Disabled learners often face exclusion from tahfiz programs due to inadequate
facilities, untrained teachers, and societal misconceptions. Addressing these issues
is critical to ensuring equal access to religious knowledge.

Furthermotre, motivation is a decisive factor in educational success. Without
understanding the motivational drivers of disabled learners, efforts to design
inclusive curricula may remain superficial. Research in inclusive boarding schools
shows that tailored strategies significantly improve persistence in Quranic
memorization (Ahmad et al., 2025). In addition, the lack of empirical research on
disabled learners in Quranic memorization underscores the need for urgent
scholarly attention. While inclusive education has been widely studied in general
contexts, its application in Islamic pedagogy remains underexplored (Wardhani &
Khadavi, 2025).

By investigating motivation in tahfiz programs, this research responds to an
urgent need for evidence-based strategies that affirm the dignity and capabilities of
disabled learners in religious education, while also contributing to the development
of inclusive Islamic curricula. Although Quranic memorization has been widely
studied in Islamic education, most existing research focuses on mainstream learners
and pedagogical techniques rather than the experiences of disabled learners. Studies
often highlight methods of memorization, curriculum design, or teacher strategies,
but they rarely address the psychological and socio-religious dimensions of
motivation that sustain persistence among learners with disabilities. As a result, the
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voices and lived experiences of disabled students in tahfiz programs remain
underrepresented in scholarly discourse, leaving a gap in understanding how
intrinsic and extrinsic motivations interact to support their success.

Research on Quranic memorization has traditionally focused on pedagogical
techniques and cognitive strategies for mainstream learners. Studies highlight
methods such as repetition, visualization, and teacher-led instruction as effective
approaches to sustaining memorization (Javed & Pattoki, 2023). However, these
works often overlook the unique challenges faced by learners with disabilities,
particularly in contexts where accessibility and inclusivity are limited. The absence
of tailored strategies for disabled learners underscores the need to examine how
motivation functions as a sustaining force in their participation.

Inclusive education literature emphasizes the importance of equity and access
for learners with disabilities, including within religious education. Gale et al., (2017)
argue that inclusive pedagogy requires not only structural adjustments but also
recognition of learners’ diverse motivations and capacities. In Islamic contexts,
Haryati et al., (2024); Yasmeen et al., (2019) highlights that disabled learners often
rely on family and teacher support to persist in religious learning, suggesting that
extrinsic motivation plays a decisive role in their success. These findings point to
the necessity of integrating motivational analysis into inclusive Quranic
memorization programs.

Theories of motivation, particularly Self-Determination Theory, provide a
useful framework for understanding persistence in learning. Intrinsic drivers such
as autonomy, competence, and relatedness align closely with faith commitment,
spiritual reward, and self-actualization in Quranic memorization. At the same time,
extrinsic supports such as family encouragement and institutional facilities resonate
with the broader literature on inclusive education, which stresses the importance of
external reinforcement for learners with disabilities (Lutfi et al., 2025).

Despite these insights, empirical studies specifically addressing disabled
learners in tahfiz programs remain scarce. Bhurawala, (2025) note that while
inclusive Islamic schools have begun to accommodate learners with disabilities,
research has yet to fully capture their lived experiences and motivational drivers.
This gap highlights the need for qualitative approaches that foreground the voices
of disabled learners, using tools such as NVivo to analyze thematic patterns. By
situating motivation within both psychological and socio-religious dimensions, this
study contributes to filling a critical gap in the literature on inclusive Islamic
education.

Furthermore, inclusive education literature within Islamic contexts tends to
emphasize access and rights, yet provides limited empirical evidence on how
motivation functions as a sustaining force in religious learning. Few studies employ
qualitative approaches that capture the depth of disabled learners’ perspectives,
particularly through thematic analysis supported by tools such as NVivo. This
research therefore fills an important gap by exploring motivation as both a
psychological construct and a socio-religious force, offering new insights into how
disabled learners overcome barriers and affirm their dignity in Quranic
memorization programs.

Guided by these considerations, the study asks how intrinsic and extrinsic
motivational factors sustain disabled learners in Quranic memorization programs.
It explores the ways in which faith commitment, spiritual reward, and
self-actualization provide inner strength, while family support, teacher
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encouragement, and institutional facilities create external conditions that foster
persistence. The central inquiry is how motivation operates not only as an internal
drive but also as a socio-religious force that empowers learners to overcome
barriers, achieve success in memorization, and affirm their dignity within Islamic
education. Furthermore, the study considers how motivational strategies can be
embedded into curriculum design and pedagogical practice to strengthen inclusive
approaches in tahfiz programs.

METHODS

This study employed a qualitative research design, which is particularly
appropriate for exploring the lived experiences and motivational factors of disabled
learners in Quranic memorization programs. Qualitative inquiry allows researchers
to capture the depth and complexity of human perspectives, emphasizing meaning
rather than measurement (Akbar et al., 2025; Arafat et al., 2025; Aryasutha et al.,
2025; Creswell, 2018; Engkizar et al., 2022, 2023; Kaema & Ulwi, 2025; Pambudi et
al., 2023). By adopting a phenomenological approach, the study sought to
understand how learners interpret their experiences of memorization and the role
of motivation in sustaining persistence.

The primary data sources consisted of disabled learners enrolled in inclusive
Islamic education institutions offering tahfiz programs. Supplementary data were
obtained from teachers and family members to provide triangulation and contextual
understanding. Such multi-perspective data collection is essential in inclusive
education research, as it ensures that findings reflect both individual experiences
and the broader socio-religious environment (Elizabeth, 2016; Kaema & Ulwi,
2025).

Data were collected using semi-structured interview guides and participatory
observation protocols. Semi-structured interviews allow flexibility while
maintaining focus on key themes, making them effective for exploring motivation
in depth (Akyurek et al., 2022; Arafat et al., 2025; Busral et al., 2025; Engkizar et al.,
2025; Lisyawati et al.,, 2023; Zumratun, 2023). Observations were conducted in
classroom and institutional settings to capture interactions between learners,
teachers, and facilities, thereby enriching the data with contextual insights.

The study involved 15 disabled learners as primary informants,
complemented by 5 teachers and 5 family members, resulting in a total of 25
participants. Informants were selected using purposive sampling, a technique that
enables researchers to deliberately choose participants who can provide rich and
relevant information (Adel et al., 2025; Arafat et al., 2025; Engkizar et al., 2024;
[rwandi et al., 2023; Maulana, 2025; Pambudi et al., 2023). This approach ensured
that the sample represented diverse disabilities and learning contexts within tahfiz
programs.

All interview transcripts and observation notes were organized and coded
using NVivo 12 software. NVivo facilitates systematic management of qualitative
data, enabling researchers to identify themes and relationships across large datasets
(Bazeley & Jackson, 2013). The use of software enhanced the rigor and transparency
of the analysis process.

Thematic analysis was employed to interpret the data, focusing on identifying
recurring patterns of intrinsic and extrinsic motivation. Braun & Clarke, (2000)
describe thematic analysis as a flexible method for analyzing qualitative data,
allowing researchers to move from descriptive coding to interpretive themes. This
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technique was particularly suited to uncovering how motivation functions as both
a psychological construct and a socio-religious force in Quranic memorization.

RESULT AND DISCUSSION

The thematic analysis using NVivo 12 revealed six major motivational themes
that sustain disabled learners in Quranic memorization programs. These themes are
divided into intrinsic motivations faith commitment, spiritual reward, and self
actualization and extrinsic motivations family support, teacher encouragement, and
institutional facilities. Together, they illustrate how motivation functions as both a
psychological construct and a socio religious force, empowering learners to
overcome barriers and affirm their dignity within Islamic education.
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Fig 1. Six Motivations for People with Disabilities to Memorize the Quran
Faith commitment

Faith commitment anchored memorization as an act of devotion. Learners
consistently emphasized that their persistence was rooted in worship, perceiving
memorization as a sacred duty rather than an academic exercise. This orientation
provided resilience against physical and social barriers. Challenges were reframed as
opportunities for spiritual growth. Even when fatigue or difficulty arose, learners
viewed their effort as part of a spiritual journey, strengthening their relationship
with Allah. Faith commitment thus became a powerful source of endurance.

Informant voices: “Every verse I memorize is a form of worship, so I continue even when
1t 15 difficnlt” (A). “1 see memorization as my duty to Allah, and this keeps me moving forward”
(G). “Even when I feel tired, I remind myself that this is my path to paradise” (H). “Faith is the
reason 1 never give up, even when others doubt me” (R).

Spiritual reward

Spiritual reward provided continuous encouragement. Learners believed their
effort would be rewarded in this life and the hereafter, sustaining persistence even
in moments of struggle. This expectation of divine blessing gave learners emotional
strength and hope. It allowed them to endure long hours of practice and overcome
frustration, reinforcing perseverance through spiritual anticipation.

Informant voices: “T know that every effort will be rewarded by Allah, and this keeps
me strong” (B). “When I memorize, 1 imagine the blessings waiting for me, and it gives me energy”
(). “The thought of reward in the hereafter makes me patient with every challenge” (]). “1 believe
angels accompany me when 1 recite, and that motivates me deeply” (K).
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Self-Actualization

Self-actualization affirmed that disability did not limit achievement. Learners
viewed memorization as proof of their capability and dignity, strengthening
self-esteem and accomplishment. This process empowered learners to challenge
societal perceptions of disability. Memorization became a way to affirm their
identity as capable Muslims, reinforcing confidence and resilience.

Informant voices: “When I finish a surab, 1 fee! proud becanse it shows my disability
cannot stop me” (C). “Completing verses makes me realize I am stronger than people think” (K).

“Memorization gives me confidence that I can achieve something great despite my condition” (L).
“Buvery milestone proves I am equal to others in faith and learning” (M).
Family support

Family support nurtured confidence and reduced isolation. Parents and
siblings provided encouragement and companionship, reinforcing persistence.
Learners reported that family involvement gave them strength to continue
memortization even when discouraged. Emotional reinforcement from family
members created a supportive environment of acceptance.

Informant voices: “My parents always tel me that my effort is valuable, and my siblings
help me practice” (D). “My mother listens to me recite every night, and it makes me feel loved”
(M). “Without my family’s support, I would not have the courage to continue” (N). “My father
reminds me that memorization is our family’s pride, and that inspires me” (O).

Teacher encouragement

Teacher encouragement strengthened persistence through patient guidance
and adaptive methods. Learners valued teachers who respected their needs and
provided tailored strategies. Encouragement from teachers reinforced trust and
motivation. Their patience and adaptability created inclusive learning environments
that empowered learners to succeed.

Informant voices: “My teacher always tells me that every small achievement matters,
and this keeps me motivated” (E). “T'he teacher’s patience makes me believe I can succeed” (O).

“When my teacher adapts the method for me, I feel included and capable” (P). “My teacher’s
encouragement makes me feel that I am not different from others” (Q).
Institutional facilities

Institutional facilities created inclusive environments that supported
memorization. Accessible resources and supportive peers enhanced confidence and
reduced stigma. Facilities such as audio recordings, braille Quran, and flexible
schedules were particularly effective. These resources facilitated memorization and
signaled institutional commitment to equity and inclusion.

Informant voices: “The school gave me recordings and a quiet room, and it makes me
feel respected” (F). “Having braille Quran helps me memorize independently” (Q). “The
institution’s facilities show me that 1 am valued as a student” (R). “Access to special resources
makes me feel equal and motivated to continue” (S).

These six themes demonstrate that motivation operates on multiple levels.
Intrinsic drivers such as faith commitment, spiritual reward, and self-actualization
provide inner strength, while extrinsic supports such as family encouragement,
teacher guidance, and institutional facilities create external conditions for
persistence. Together, they form a socio-religious force that empowers disabled
learners to overcome barriers, achieve success in Quranic memorization, and affirm
their dignity within Islamic education.
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The findings of this study reveal six major motivational themes sustaining
disabled learners in Quranic memorization: faith commitment, spiritual reward,
self-actualization, family support, teacher encouragement, and institutional
facilities. These themes illustrate how motivation functions as both an intrinsic
psychological force and an extrinsic socio-religious support system. To situate these
findings within broader scholarship, this discussion synthesizes them with
Self-Determination Theory (SDT), expert perspectives on inclusive pedagogy, and
prior studies on Quranic memorization and disability education.

Faith commitment emerged as the most fundamental intrinsic motivator.
Learners consistently framed memorization as an act of devotion, aligning their
persistence with religious obligation. This resonates with Self-Determination
Theory, which emphasizes the role of internalized values in sustaining motivation
(Bhurawala, 2025; Vansteenkiste et al,, 2018). In Self-Determination Theory,
autonomy and relatedness are key drivers of intrinsic motivation. For disabled
learners, faith commitment provided autonomy in the sense that memorization was
chosen freely as worship, and relatedness in the sense that it connected them to
Allah and the wider Muslim community.

Previous research supports this interpretation. Suwarno & Chasanah, (2021)
found that children with special needs in disability boarding schools in Batam were
motivated by religious devotion, which helped them persist despite cognitive and
physical challenges. Similarly, Mala et al., (2024) observed that disabled learners in
inclusive Islamic boarding schools viewed memorization as a spiritual duty,
reinforcing their resilience. These findings confirm that faith commitment is not
merely a cultural factor but a psychological anchor that sustains learning.

The second intrinsic motivator was spiritual reward. Learners believed that
memorization would bring blessings in this life and the hereafter, providing
continuous encouragement. This aligns with SDT’s concept of internalization,
where external values (reward from Allah) become integrated into the learner’s
identity. Spiritual reward thus functions as a hybrid motivator external in origin but
internalized as part of the learner’s worldview.

Expert opinion highlights the importance of spiritual reward in Islamic
pedagogy. Syihabuddin, (2017) argue that inclusive education must integrate
spiritual dimensions to ensure equity and dignity. For disabled learners, the
anticipation of divine reward transforms memorization into a source of hope and
perseverance. This is consistent with findings in broader religious education, where
spiritual incentives sustain engagement even when material rewards are absent.

Self-actualization was the third intrinsic theme. Learners viewed their success
in memorization as proof that disability did not limit intellectual or spiritual
achievement. This finding resonates with Maslow’s hierarchy of needs, where
self-actualization represents the highest level of psychological development.
Self-Determination Theory also emphasizes competence as a driver of motivation;
achieving milestones in memorization reinforced learners’ sense of competence and
dignity.

Julien, (2025) highlight that inclusive curricula must integrate opportunities
for self-actualization, allowing disabled learners to affirm their identity as capable
individuals. In Quranic memorization, self-actualization was achieved through
completing surahs and receiving recognition from peers and teachers. This aligns
with Utari et al., (2024), who argue that inclusive pedagogy must prioritize learners’
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strengths rather than deficits. By affirming their capability, disabled learners
challenged societal stigma and redefined their identity within Islamic education.

Family support was the most prominent extrinsic motivator. Parents and
siblings provided emotional reinforcement, creating an environment of acceptance
and confidence. This finding aligns with social-ecological models of learning, which
emphasize the role of family in sustaining motivation.

Supporting families of exceptional learners is critical, as they often face
emotional highs and lows in adjusting to disability (Morrison & Cosden, 1997).
Families that provide consistent encouragement help learners develop resilience. In
Quranic memorization, family involvement was expressed through listening to
recitations, celebrating milestones, and reminding learners of the spiritual value of
their efforts. This echoes findings by Fakhruddin et al., (2023), who observed that
family support was decisive in sustaining disabled learners’ persistence in tahfiz
programs.

Teacher encouragement was another decisive extrinsic motivator. Teachers
adapted methods, showed patience, and reinforced persistence through recognition
of small achievements. This finding aligns with inclusive pedagogy, which
emphasizes the role of teachers in creating supportive environments (Brennan et
al., 2021).

Silva, (2025) found that teacher encouragement was critical in inclusive
boarding schools, where adaptive strategies such as repetition and individualized
pacing helped disabled learners succeed. Similarly, Trust, (2017) highlight that
teachers must integrate justice and equality into their methods, ensuring that
disabled learners feel respected. In this study, teacher encouragement reinforced
trust and motivation, making learners feel included and capable. This confirms that
teachers are not only facilitators of knowledge but also motivators who sustain
persistence through empathy and adaptation.

Institutional facilities were the final extrinsic motivator. Accessible
classrooms, braille Quran, audio recordings, and flexible schedules created inclusive
environments that supported memorization. This finding aligns with the principle
of equity in inclusive education, which requires institutions to provide resources
that accommodate diverse needs.

Shaeffer, (2019) argue that inclusive education must address structural
barriers to ensure social equality. Shpigelman et al., (2022) emphasize that facilities
such as specialized resources and supportive peers reduce stigma and empower
learners. In this study, institutional facilities not only facilitated memorization but
also signaled institutional commitment to dignity and inclusion. Learners reported
that such support gave them confidence to continue despite challenges, confirming
that institutional equity is essential for sustaining motivation.

Synthesizing these six themes reveals that motivation operates on multiple
levels. Intrinsic drivers such as faith commitment, spiritual reward, and
self-actualization provide inner strength, while extrinsic supports such as family
encouragement, teacher guidance, and institutional facilities create external
conditions for persistence. Together, they form a socio-religious force that
empowers disabled learners to overcome barriers and affirm their dignity within
Islamic education.

This synthesis aligns with Self-Determination Theory, which emphasizes the
interaction of autonomy, competence, and relatedness in sustaining motivation.
Faith commitment and spiritual reward reflect autonomy and relatedness,
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self-actualization reflects competence, while family, teachers, and institutions
provide external reinforcement that supports internalization. The findings also
resonate with inclusive pedagogy, which prioritizes equity, dignity, and recognition
of learners’ strengths.

CONCLUSION

This study concludes that disabled learners in Quranic memorization
programs are sustained by a dynamic interplay of intrinsic motivations faith
commitment, spiritual reward, and self-actualization and extrinsic supports family
encouragement, teacher guidance, and institutional facilities. These findings directly
answer the research questions by showing how motivation functions both as an
internal drive and a socio-religious force that empowers learners to overcome
barriers and affirm their dignity within Islamic education. The implications highlight
the need for inclusive pedagogical strategies that integrate motivational drivers into
curriculum design, teacher training, and institutional policy, ensuring that tahfiz
programs remain accessible and equitable. The novelty of this article lies in bridging
Self-Determination Theory with Islamic pedagogy, offering a fresh perspective on
how psychological and socio-religious dimensions of motivation converge to
sustain disabled learners in religious education, thereby filling a critical gap in the
literature on inclusive Islamic schooling.

ACKNOWLEDGEMENT
We would like to express our deepest gratitude to everyone who contributed to the
success of this research.

DECLARATIONS

Author contribution

Susan San Htay: data curation, writing-original draft preparation and editing, Ei
Thet Hmoo Po: conceptualization, methodology, Krim Ulwi: validation,
visualization, supervision, software.

Al Statement

The data and the grammatical structure in this article have been validated and
verified by English language experts and no Al-generated sentences are included in
this article.

Funding statement
The author(s) declare that no financial support was received for the research,
authorship, and/or publication of this article.

Conflict of interest
The authors declare that this research was conducted without any conflict of
interest in the research.

Ethical clearance
The research company has agreed to carry out the research and is willing if the
results of this research are published.

Joutnal of Theoty and Research Memorization Quran 1 2 6
Vol. 1, No. 2, pp. 118-131, 2025



Htay, S. S., Po, E. T. H., Ulwi, K.

Publisher’sand Journal’s Note

Researcher and International Islamic Studies Development and Research Center
(IISDRC) as the publisher and Editor of Journal of Theory and Research
Memorization Quran state that there is no conflict of interest towards this article
publication.

REFERENCES

Abdullah, H., Mohd Zain, F. A., Juahir, H., Che Haron, H. 1., Ismail, A., Islam, T,
& Sheikh Ahmad Tajuddin, S. A. F. (2025). Developing Tahtiz empowerment
index based on Maqasid Shariah. International Journal of Islamic and Middle
Eastern Finance and Management. https://doi.org/10.1108/IMEFM-06-2024-
0317

Adel, S., Athari, Z., Febriani, A., Oktavia, G., & Burhanudin, B. (2025). The Qut’an
as a Source of Solutions for the Global Moral Crisis. Journal of Quranic Teaching
and Learning, 1(2), 18-33.
https://joqet.intischolar.id/index.php/joqet/article/view/10

Ahmad, Z. A., Rohman, A. T. H., & Rini, D. K. (2025). The Role of Artificial
Intelligence in Enhancing Pedagogical Methods in Modern Islamic
Education.  Journal  of  Hunan  University  Natural — Sciences,  52(6).
https://doi.org/10.55463/issn.1674-2974.52.6.9

Akbar, M. F. M., Truna, D. S.; & Rosyad, R. (2025). Post-Uthmanic Qut’anic Re-
Canonization: A Historical Reconstruction of the Second Masahif Project
during  the  Abbasid-Mamluk  Era.  Foms,  6(2),  165-190.
https://doi.org/10.26593/99bsmj89

Akyurek, G., Aydoner, S., Gundogmus, E., Gunal, R., & Ozan, A. D. (2022).
Correlations between the screen time of children with special needs and their
parent-child  relationships, home participation, and occupational
performance.  International  Journal — of  Developmental — Disabilities, 1-8.
https://doi.org/10.1080/20473869.2022.2141878

Arafat, M. Y., Mais, A., & Nurhadiyati, A. (2025). Analisis Metode Pembelajaran
Tilawatil Qur’an Pada Peserta Didik Disabilitas Netra di SLB Bhakti Wanita
Lumajang. SPEED  Journal: Journal of Special Education, 8(2), 80-94.
https://doi.org/10.31537/speed.v8i2.2159

Aryasutha, R., Azizah Ria Kusrini, N., Nurul Ulya, J., & Syamsiah Septiani, N.
(2025). Opportunities and Challenges for Islamic Education Teachers in
Using Artificial Intelligence in Learning. Muaddib.Intischolar.ld, 2(1), 43.
https://muaddib.intischolar.id/index.php/muaddib /article /view/ 6

Awang, A. Bin, Jalil, M. S. Bin, Satari, H. Bin, & Ahmad, M. H. S. Bin. (2025). The
Effectiveness of the Plus Tahfiz Programme in Strengthening Quran
Memorisation and Its Impact on Students’ Academic Performance. .4/Bayan,
23(3), 426-446. https://doi.org/10.1163/22321969-12342304

Bensala, Y., Ali, A. K., Al-Nahari, A. A. A. Q., Harun, M. S., & Gokaru, S. U. (2025).
Administrative and Managerial Practices in Government and Private Tahfiz
Schools in Selangor: a Comparative Analysis. A/Bayan, 23(3), 333-355.
https://doi.org/10.1163/22321969-12342301

Bhurawala, H. (2025). Developmental and Learning Problems in Schoolchildren:
Understanding Impacts on Well-Being in the Context of Islamic Schooling.
In Wellbeing in Islamic Schools: Nurturing the Mind, Body and Soul (pp. 235-251).
Springer Nature Switzetland. https://doi.org/10.1007/978-3-031-76730-

Journal of Theory and Research Memorization Quran 1 27
Vol. 1, No. 2, pp. 118-131, 2025


https://doi.org/10.1108/IMEFM-06-2024-0317
https://doi.org/10.1108/IMEFM-06-2024-0317
https://joqer.intischolar.id/index.php/joqer/article/view/10
https://doi.org/10.55463/issn.1674-2974.52.6.9
https://doi.org/10.26593/99bsmj89
https://doi.org/10.1080/20473869.2022.2141878
https://doi.org/10.31537/speed.v8i2.2159
https://muaddib.intischolar.id/index.php/muaddib/article/view/6
https://doi.org/10.1163/22321969-12342304
https://doi.org/10.1163/22321969-12342301
https://doi.org/10.1007/978-3-031-76730-2_12

Motivation for People with Disabilities to Memorize the Quran

2 12
Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Quwalitative
Research 7 Psychology, 3(2), 77-101.

https://doi.org/10.1191/1478088706qp0630a

Brennan, A., King, F., & Travers, J. (2021). Supporting the enactment of inclusive
pedagogy in a primary school. International Jonrnal of Inclusive Education, 25(13),
1540-1557. https://doi.org/10.1080/13603116.2019.1625452

Busral, B., Rambe, K. F., Gunawan, R., Jaafar, A., Habibi, U. A., & Engkizar, E.
(2025). Lived da’wah: Temporal structuring of religious practice in Tabligh
jamaat’s daily congregation. Jurmal Ilmu  Dakwah, 45(2), 377-398.
https://doi.org/10.21580/jid.v45.2.28479

Creswell, J. W. (2018). Mixed methods procedures. In Research Design: Qualitative,
Quantitative and Mixed Method Aproaches.

Deci, E. L., & Ryan, R. M. (2012). Motivation, Personality, and Development
Within Embedded Social Contexts: An Overview of Self-Determination
Theory. The Oxford Handbook of Human Motivation, 18(6), 85-107.
https://doi.org/10.1093/oxfordhb/9780195399820.013.0006

Elizabeth, M. B. S. & T. J. (2016). Qualitative Research: A Guide to Design and
Implementation. In The Jossey Bass Higher and Adult Education Series (Vol. 5,
Issue 1). John Wiley & Sons.

Engkizar, E., Jaafar, A., Hamzah, M. 1., Fakhruddin, F. M., Oktavia, G., & Febriani,
A. (2023). Changes in Students’ Motivation to Memorize the Quran: A Study
at Quranic Higher Education Institutions in Indonesia. International Journal of
Islamic Studies Higher Eduncation, 2(3), 240-258.
https://doi.org/10.24036/insight.v2i3.240

Engkizar, E., Jaafar, A., Muslim, H., Mulyadj, I., & Putra, Y. A. (2025). Ten Criteria
for an Ideal Teacher to Memorize the Quran. Journal of Theory and Research
Memorization Quran, 1(1), 26-39. https:/ /joqger.intischolar.id /index.php/joger

Engkizar, E., Jaafar, A., Sarianto, D., Ayad, N., Rahman, A., Febriani, A., Oktavia,
G., Guspita, R., & Rahman, I. (2024). Analysis of Quran Education Problems
in Majority Muslim Countries. International Journal of Islamic Studies Higher
Education, 3(1), 65-80.
https://doi.org/https://doi.org/10.24036/insight.v3i1.209

Engkizar, E., Sarianti, Y., Namira, S., Budiman, S., Susanti, H., & Albizar, A. (2022).
Five Methods of Quran Memorization in Tahfidz House of Fastabiqul
Khairat Indonesia. International Journal of Islamic Studies Higher Education, 1(1),
54-67. https://doi.org/10.24036/insight.v1i1.27

Fakhruddin, F. M., Ayub, A. F. M., Hassan, N. C.;, Abd Mutalib, L., & Jaafar, W.
M. W. (2023). Student Learning Engagement of Malaysian Tahfiz Students:
A Qualitative Study. Akademika, 93(03), 3-11.
https://doi.org/10.17576/akad-2023-9303-01

Gale, T., Mills, C., & Cross, R. (2017). Socially Inclusive Teaching: Belief, Design,
Action as Pedagogic Work. Journal of Teacher Education, 68(3), 345-356.
https://doi.org/10.1177/0022487116685754

Haryati, S., Sukarno, S., Siswanto, S., & Trisnowati, E. (2024). Trends in Religious-
Based School Selection: Analysis of Parental Motivation. AIL-ISHI . AH:
Jurnal Pendidikan, 16(4), 4439—-4449.
https://doi.org/10.35445/alishlah.v16i4.5329

Irwandi, 1., Thamrin, T., Nuraini, N., Cantika, A., Ginting, T. D., & Rohim, M.

Journal of Theory and Research Memorization Quran 1 28
Vol. 1, No. 2, pp. 118-131, 2025


https://doi.org/10.1007/978-3-031-76730-2_12
https://doi.org/10.1191/1478088706qp063oa
https://doi.org/10.1080/13603116.2019.1625452
https://doi.org/10.21580/jid.v45.2.28479
https://doi.org/10.1093/oxfordhb/9780195399820.013.0006
https://doi.org/10.24036/insight.v2i3.240
https://joqer.intischolar.id/index.php/joqer
https://doi.org/https:/doi.org/10.24036/insight.v3i1.209
https://doi.org/10.24036/insight.v1i1.27
https://doi.org/10.17576/akad-2023-9303-01
https://doi.org/10.1177/0022487116685754
https://doi.org/10.35445/alishlah.v16i4.5329

Htay, S. S., Po, E. T. H., Ulwi, K.

(2023). Smart Wheelchair Design for the Disables to Worship at the Mosque.
International Journal of Multidisciplinary Research of Higher Education, 6(3), 115-127.
https://doi.org/10.24036/ijmurhica.v6i3.109

Javed, M., & Pattoki, U. (2023). The Effectiveness of Different Teaching Methods
in Education: A Comprehensive Review. Journal of Social Signs Review, 01(1), 1.

Julien, G. (2025). The Importance of Inclusive Education and Correlation with Self-
Concept among Students: A Conceptual Literature Review. Journal of
Eduncational Research and Practice, 3(2), 182-203.
https://doi.org/10.70376/jerp.v3i2.367

Kaema, M. T\, & Ulwi, K. (2025). Exploration Solutions to the Problem of Quranic
Education in Muslim Minorities. Journal of Quranic Teaching and Learning, 1(3),
93-107. https:/ /joget.intischolar.id /index.php/joqer /article/view/12

Lisyawati, E., Halimah, N., Khairunnisa, K., & Mulyanto, A. (2023). Optimalisasi
Pengelolaan Pendidikan Inklusif. Edulnovasi: Jonrnal of Basic Educational Studies,
4(1), 671-687. https://doi.org/10.47467 /edui.v4i1.5759

Lutfi, S., Qodir, A., & Saihu, M. (2025). Contextualization of Humanistic-Based
Qur’anic Education for Adults in Palangka Raya. .Andragogi: Jurnal Ilmiah
Pendidikan e 7(1), 87-100.
https://tiset.unisma.ac.id/index.php/ja/article/view/23508%0Ahttps:/ /tis
et.unisma.ac.id/index.php/ja/article/download/23508/16963

Mala, A., Zulkarnain, Z., Marpuah, S., & Badriyah, L. (2024). Towards Sustainable
Inclusive Education: Challenges and Reconstruction of PAI Learning
Methods in Islamic Boarding School Education. Jurnal Tarbiyatuna, 15(2),
116-125. https://doi.org/10.31603/ tarbiyatuna.v15i2.11181

Maulana, A. (2025). Peran Yayasan Al-Amanah Indonesia Kota Bekasi Dalam
Memberdayakan Penyandang Tuna Netra Buta Huruf Al-Quran Melalui
Pembinaan Baca dan Hafalan Al-Qur’an. EI-Hadbary: Jurnal Penelitian
Pendidikan Multidisiplin, 3(02), 78-95.
https://doi.org/10.61693/elhadhary.vol302.2025.78-95

Morrison, G. M., & Cosden, M. A. (1997). Risk, resilience, and adjustment of
individuals with learning disabilities. Learning Disability Quarterly, 20(1), 43—60.
https://doi.org/10.2307/1511092

Nik Abdullah, N. M. S. A., Sabbri, F. S. M., & Isa, R. A. M. (2021). Exploring
Student Motivation in Quranic Memorization in Selected Islamic Secondary
Schools (a Case Study). A/~Hayat: Journal of Islamic Education, 5(1), 100.
https://doi.org/10.35723 /ajie.v5i1.161

Novitasari, N. (2025). Implementation of an Integrated Pre-Tahfiz Model for
Developing Religious Values in Early Childhood Education: A Case Study at
Tadika Ceria Az-Zahra Malaysia. A/ Hikmah Indonesian Journal of Early
Childhood Istamic Eduncation, 91), 168-174.
https://doi.org/10.35896/ijecie.v9i1.1009

Pambudi, R. K., Sarjono, J., & Mukhlisah, I. (2023). Penerapan Metode Abata
Dalam Membantu Hafalan Al-Qur'an Anak Berkebutuhan Khusus
Tunarungu Di Pondok Pesantren Abata Temanggung Tahun 2023. A/'Ulum
Jurnal Pendidikan Isiam, 200-208, 203-212.
https://doi.org/10.54090/alulum.282

Rabbani, M. F., Shohib, M. W., & Inayati, N. L. (2025). Overcoming Challenges in
Qur’an Memorization: The Role of Motivation and Teaching Strategies
Practices at Islamic Boarding School. JIE (Journal of Isiamic Education), 10(1),

Journal of Theory and Research Memorization Quran 1 29
Vol. 1, No. 2, pp. 118-131, 2025


https://doi.org/10.24036/ijmurhica.v6i3.109
https://doi.org/10.70376/jerp.v3i2.367
https://joqer.intischolar.id/index.php/joqer
https://doi.org/10.47467/edui.v4i1.5759
https://riset.unisma.ac.id/index.php/ja/article/view/23508%0Ahttps:/riset.unisma.ac.id/index.php/ja/article/download/23508/16963
https://riset.unisma.ac.id/index.php/ja/article/view/23508%0Ahttps:/riset.unisma.ac.id/index.php/ja/article/download/23508/16963
https://doi.org/10.31603/tarbiyatuna.v15i2.11181
https://doi.org/10.61693/elhadhary.vol302.2025.78-95
https://doi.org/10.2307/1511092
https://doi.org/10.35723/ajie.v5i1.161
https://doi.org/10.35896/ijecie.v9i1.1009
https://doi.org/10.54090/alulum.282

Motivation for People with Disabilities to Memorize the Quran

155-173. https://doi.org/10.52615/jie.v10i1.568

Rahmi, U. Q., Sumarna, E., & Surahman, C. (2025). Rights and Obligations of
Children With Special Needs in Islamic Religious Education: A Study of
Tarbawi Hadith. Jurnal Cendekia Media Konmunikasi Penelitian Dan Pengembangan
Pendidikan Islam, 17(01), 254-270.
https://doi.org/10.37850/ cendekia.v17i01.894

Rekan, A. A., & Mokhtar, M. 1. (2025). The Development of Eco-Tahfiz in
Malaysia: Bridging Islamic Education and Environmental Sustainability.
Ulumnna, 29(1), 1-31. https://doi.org/10.20414 / ujis.v29i1.1431

Rifai, A., Nirwana, A., Waston, Maksum, M. N. R., & Vambudi, V. N. (2025). An
Ethical Framework for Al in Islamic Education: Synthesizing Maqashid al-
Sharia and National Legal Regulations in Indonesia. Revista Electronica de
Ciencia Penal y Criminologia, 27(27).

Sada, H. J., Anzanni, A. A., & Mustofa, M. (2024). Enhancing Institutional
Reputation and Student Excellence: The Management of Superior Class
Programs in Islamic Education. AL Tadzkiyyab: Jurnal Pendidikan Isiam, 15(2),
425. https://doi.org/10.24042/ atjpi.v15i2.25679

Shaeffer, S. (2019). Inclusive education: a prerequisite for equity and social justice.
Asia Pacific Education Review, 20(2), 181-192.
https://doi.org/10.1007/s12564-019-09598-w

Shpigelman, C. N., Mor, S., Sachs, D., & Schreuer, N. (2022). Supporting the
development of students with disabilities in higher education: access, stigma,
identity, and power. Studies in Higher Education, 47(9), 1776-1791.
https://doi.org/10.1080/03075079.2021.1960303

Silva, E. P. (2025). The Implementation of English Teaching in an Inclusive
Classroom Context for Students with Intellectual Disabilities. Journal of
Edncational Study (JoES), 5(2), 131-141.
https://doi.org/10.36663/joes.v5i2.989

Suwarno, S., & Chasanah, U. (2021). Islamic boarding schools and human rights
enforcement transmission of cultural values for disabilities. Jurnal Konseling
Dan Pendidikan, 9(3), 266. https://doi.org/10.29210/165500

Syihabuddin, S. (2017). Spiritual Pedagogy: an Analysis of the Foundation of Values
in the Perspective of Best Performing Teachers. International Journal of
Education, 10(1), 27. https://doi.org/10.17509/ije.v10i1.8022

Trust, T. (2017). Motivation, Empowerment, and Innovation: Teachers’ Beliefs
About How Participating in the Edmodo Math Subject Community Shapes
Teaching and Learning. Journal of Research on Technology in Education, 49(1-2),
16-30. https://doi.org/10.1080/15391523.2017.1291317

Utari, U., Soraya, S., & Wulandari, Y. (2024). The gradual Islamisation of teacher
education: Current trends and future implications in global inclusive
education  policy.  Journal  on  Islamic  Studies,  1(1),  1-16.
https://doi.org/10.35335/zhpdm826

Vansteenkiste, M., Aelterman, N., De Muynck, G. J., Haerens, L., Patall, E., &
Reeve, J. (2018). Fostering Personal Meaning and Self-relevance: A Self-
Determination Theory Perspective on Internalization. Journal of Experimental
Education, 86(1), 30-49. https://doi.org/10.1080/00220973.2017.1381067

Wardhani, M. K., & Khadavi, M. J. (2025). Forming Religious Character Through
Habit: Inclusive Islamic Education for Students with Special Needs in a
Special School Context. HEUTAGOGLA: Journal of Islamic Education, 5(1), 83—

Journal of Theory and Research Memorization Quran 1 30
Vol. 1, No. 2, pp. 118-131, 2025


https://doi.org/10.52615/jie.v10i1.568
https://doi.org/10.37850/cendekia.v17i01.894
https://doi.org/10.20414/ujis.v29i1.1431
https://doi.org/10.24042/atjpi.v15i2.25679
https://doi.org/10.1007/s12564-019-09598-w
https://doi.org/10.1080/03075079.2021.1960303
https://doi.org/10.36663/joes.v5i2.989
https://doi.org/10.29210/165500
https://doi.org/10.17509/ije.v10i1.8022
https://doi.org/10.1080/15391523.2017.1291317
https://doi.org/10.35335/zhpdm826
https://doi.org/10.1080/00220973.2017.1381067

Htay, S. S., Po, E. T. H., Ulwi, K.

94. https://doi.org/10.14421 /hjie.2025.51-07

Yasmeen, Z., Mushtaq, I., & Murad, M. (2019). Intrinsic and Extrinsic Motivation
of Teachers in Special Education Secondary School: A Qualitative Study.
Journal of Educational Research, Dept. of Education, IUB, Pakistan, 22(2), 15-30.

Yusak, Y. M., Ikhwan, A., Razak, K. A., & Anwar, S. (2022). Implementation of the
Tahfiz Al-Quran Education Program in Malaysian Polytechnics to
Strengthen Islamic Studies. An Interdisciplinary Journal of Human Theory and
Praxis, 5(2 (July-December)), 55—69.

Yusron, M. A., Rochmat, C. S., & Dewi, M. (2024). The Concept of Inclusive
Education in the Islamic Perspective. A/-Lubab: Jurnal Penelitian Pendidikan
Dan Keagamaan Islam, 10(2), 104-122.

Zumratun, Z. (2023). Pendidikan Anak Berkebutuhan Khusus (Tuna Daksa) Di
Sekolah Luar Biasa (SIb) Desa Tente Kec. Woha, Fashluna (Vol. 4, Issue 1,
pp. 78-806). https://doi.org/10.47625/ fashluna.v4i1.478

Copyright holder:
© Htay, S. S., Po, E. T. H., Ulwi, K. (2025)

First publication right:
Journal of Theory and Research Memorization Quran

‘This article is licensed under:

CC-BY-SA

Journal of Theory and Research Memorization Quran 1 31
Vol. 1, No. 2, pp. 118-131, 2025


https://doi.org/10.14421/hjie.2025.51-07
https://doi.org/10.47625/fashluna.v4i1.478

	CONCLUSION
	REFERENCES

